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Abstract 
The main objective of this paper is to examine the extent of clinical work undertaken by the final year students enrolled in the 
Sarjanamuda Undang-undang (Bachelor of Laws) at the Faculty of Law at the Universiti Kebangsaan Malaysia (UKM). An 
understanding of clinical legal education (‘CLE’) as commonly practised in the United States is first briefly discussed in order to 
provide a clear picture of the extent and how ‘CLE’ is practised in Malaysia and at UKM. This discussion is then followed by the 
rise of a need to review CLE practices in UKM and in Malaysia. However, the scope of this initial review is limited to 
professional practise modules and activities bearing clinical elements for these are the subject of concerns in light of the legal 
profession requirement in Malaysia. Working on the belief that law students learning experience could be further enhanced, The 
results of this initial review will be employed as an initial report for a comprehensive review exercise to be undertaken by the 
Faculty of Law of UKM in 2011 to enhance quality in curriculum delivery and in support of widening students’ clinical 
experience to meet the needs of the legal fraternity and industry. 
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1.  Introduction 
This paper seeks to give an overview of the practice that has been carried out so far in terms of students’ clinical 
experience at the Faculty of Law, Universiti Kebangsaan Malaysia (FUU UKM). The overview involves a 
description of various programs and activities, most notably, the well-established industrial training and mock trial 
programs in light of the legal profession requirement in Malaysia. This paper also seeks to outline on-going efforts 
both at faculty and national level relating to the issue on enhancement the quality of legal education in Malaysia. A 
discussion is also made on the establishment of UKM Legal Clinic as a form clinical legal education in UKM, its 
proposed structure, prospects and challenges. 
2.  CLE as Specific Teaching and Learning Method in Law 
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Clinical Legal Education (CLE) may be broadly termed as a hands-on training in lawyering skills. In some 
jurisdictions, such as the United States (US), CLE also serves to provide access to justice for unrepresented clients.2 
US researchers suggested that CLE originated from the ‘casebook method’ made popular at Harvard, which later 
transformed into non-credit ‘legal dispensaries’ or legal aid bureaus to provide hands-on opportunities to learn and 
practice lawyering skills and legal analysis’.3 It should be noted at that time, these programs were essentially of 
voluntary and non-credit basis. Further, it was not until after mid 70s that there was a burgeoning and common 
understanding of CLE in the US as a teaching and learning method in law. 
The advent of CLE into law vocabulary and as a specific learning method and scholarship in law in Malaysian 
Universities appeared much later in the 20th century. One law school professor claimed to have been ‘introduced’ to 
CLE as late as 2005, in an event, which resulted in a series of workshop and talks among law schools in Malaysia on 
CLE.4 CLE practices in the United States are not fully inculcated into the law curriculum as compulsory subjects or 
as distinct part of teaching and learning methodology, due to certain legal impediments to legal practice in Malaysia. 
A number of activities undertaken by undergraduates for a Bachelor of Laws program in Malaysian universities are 
laden with CLE elements.  
However, CLE practices in Malaysia are not employed as a means to provide access to justice for unrepresented 
clients. Thus, our perception of CLE compels us to conduct this initial review exercise on the premise that CLE id 
not alien concept to Malaysian legal education, certainly not at FUU UKM. Compared to other major law schools in 
Malaysia such as the International Islamic University, University of Malaya as well as Universiti Teknologi Mara, 
FUU UKM makes compulsory students participation in ‘mock trial’, as part of the advocacy and litigation 
professional practice subjects cluster.  
3. The Big Fuss over CLE 
CLE offers interesting prospect of enhancing students’ learning experience in universities particularly when one 
considers mounting criticism on the quality of legal education singularly leveled against law schools in Malaysia in 
recent times – which the law schools programs are too academic, too theoretical and not practical enough to prepare 
students for legal practice.  In addition, it is not law schools program which is under scrutiny. The pupilage period of 
9 months to be undergone by graduates intending to practice, is also said to have failed to adequately groom them 
into able legal practitioners. The most recent onslaught unto the legal education in Malaysia is the proposal for the 
introduction of common bar exam (CBE) in Malaysia. While CBE has its share of merits, which we hope are 
achievable and measurable, its implementation is far from certain, pending resolve of many outstanding critical 
issues. However, none of these issues have been given a thorough examination by consulting all relevant 
stakeholders and the Universities. Hence, FUU UKM’s strategic plan in engaging our industry partners and 
stakeholders input in out earnest effort to enhance legal education. In July 2010, the President of Malaysian Bar was 
invited to come to Faculty in 2010 to brief faculty members on the status of common bar exam in Malaysia. Though 
seeming confident on CBE, the explanation offered was not satisfactorily explained. In any event, the law needs to 
be amended in order for the CBE to be implemented. In addition, it is not clear how the common bar exam will be 
distinct from and surpass the existing LL.B professional modules in terms of its effectiveness. Documents 
containing information relating to the contents of the common bar exam are markedly exam oriented still and there 
are glaring omission of Syari’ah procedure issues from the proposed curriculum. In addition, no empirical study was 
undertaken bearing results of which show the need for introduction of CBE in the present state of legal education. 
Furthermore, the law schools were yet to be collectively consulted on how are these to be implemented. The 
prospect of CBE implementation and other issues enumerated above as well as UKM-wide review exercise of its 
curriculum submitted to Ministry of Education in 2010, compels FUU UKM to commit to its own fresh review of its 
 
2 New York State Judicial Institute, ‘Introduction to Clinical Legal Education’, Partners in Justice: A Colloquium on Developing Cooperation 
Among Courts, Law School Clinical Programs, and the Practising Bar, 2005, New York. File accessible at: 
http://www.courts.state.ny.us/ip/partnersinjustice/Clinical-Legal-Education.pdf  (2 December 2010).  
3 New York State Judicial Institute, 2005, p. 2; William V. Rowe, ‘Legal Clinics and Better Trained Lawyers – A Necessity’, 11 Ill. L. Rev. 591, 
591 (1917). 
4Ainul Jaria Maidin, ‘Developing Clinical Legal Education for Malaysian Law Schools’, SEA Clinic Talk, accessible at: http://www.sea-
clinictalk.org/events.php?nid=72 (2 December 2010) 
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existing LL.B program to be completed later in 2011. Pending completion of this review exercise, an action research 
group was proposed and established in late 2010 at the Faculty to study ‘Clinical Legal Education at FUU UKM’.  
4.  Methodology 
This paper forms part of this research project’s initial observation and preliminary findings on the proposed 
review exercise of CLE practices in UKM. However, it should be noted that this review exercise, is only partial, for 
it concentrates on the industrial training program as well as the final year professional modules, excluding all other 
subject clusters done in year 1 – 3. The review is also done internally at the Faculty level and part of an ongoing 
research project titled ‘Clinical Legal Education at the Faculty of law UKM’ headed by Dr. Mahmud Zuhdi Mohd 
Nor, who is the current Head of Industry and Community Partnership at the Faculty of Law of UKM. The other 
members comprise of law academics in various legal disciplines and office; Principal Fellow Siti Naaishah Hambali 
(Civil Procedure), Dr. Rohaida Nordin (Criminal Procedure), Associate Professor Dr. Faridah Jalil (Deputy Dean of 
Undergraduate Program) and Associate Professor Safinaz Mohd Hussein (Quality Management Officer). Thus, the 
input gathered in this paper is principally an ‘internal’ perception of CLE in the present LL.B program to be 
presented at the first meeting of review program to be held by the faculty sometime in 2011. Having said that, 
selected stakeholders’ perception were also secured, mainly through our discussion with the Bar Council 
representative, alumni association and legal practitioners engaged as part-time law lecturers at the faculty.  In this 
review, Faculty’s Program Educational Objectives (PEO), Program Outcomes (PO) as well as individual core 
subject’s PO were looked at to form an initial assessment of the extent of clinical element present in LL.B 
professional modules. In the analysis, a comparison is also made to CLE practices in the United States, a jurisdiction 
known for their advanced CLE experience. The ‘Mock Trial’ module is examined as a professional subject having 
highest concentration of CLE elements in the present LL.B program by looking at its mode of teaching, learning, 
assessment as well as industry input and participation in the program. 
5. Bachelor of Laws’ Program Educational Objectives and Program Outcome  
FUU UKM does not have specific CLE objectives but the Faculty’s Program Educational Objectives (PEO) 
(Table 1) as well as the LL.B Program Outcomes (PO) (Table 2) reflects and addresses many of the clinical training 
necessary for entry to the legal profession. Furthermore, Course Objectives respond and address PEO and PO set. 
The Professional Modules, which are subjects of concern of this paper, address the Program Outcomes (PO) for the 
Sarjanamuda Undang-undang dengan Kepujian5 (Bachelor of Laws, Honours). In addition, individual core subjects 
address PO matters (Table 3).   
Table 1. Program Educational Objectives for the LL.B Program 
 
No Program Educational Objectives 
POE1 Graduates who understand basic knowledge of law including the Syari’ah (Islamic law) 
POE2 Graduates who possess necessary basic lawyering skills including advocacy and conveyancing 
POE3 Graduates who are professional and have ethical values 
POE4 Graduates who are competent in the use of Bahasa Melayu and English 
POE5 Graduates who are competent to conduct research in law including the Syari’ah 
POE6 Graduates who can think critically in solving legal problems 
 
 
 
 
 
 
 
 
 
 
 
 
5Fakulti Undang-undang, Universiti Kebangsaan Malaysia.Panduan Prasiswazah Fakulti Undang-undang Universiti Kebangsaan Malaysia: Sesi 
Akademik 2010-2011. Bangi: FakultiUndang-undang UKM. 2010, pp. 32-33. 
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Table 2. Program Outcome for the LL.B Program 
 
PO Program Outcomes 
PO1 Graduates having necessary fundamental law knowledge including Syari’ah law 
PO2 Graduates are able to apply lawyering skills including advocacy and conveyancing skills 
(practical and/or psychomotor skills) 
PO3 Graduates are able to employ legal analysis for problem solving activities whether individual or 
in group 
PO4 Graduates are able to communicate and function effectively whether individually or in group 
PO5 Graduates are able to locate and use sources of law effectively (continuous education) 
PO6 Graduates are able to analyse sources of law effectively in conducting legal research 
(continuous education) 
PO7 Graduates equipped with ethical values and accountability 
PO8 Graduates who are conscious of social responsibility and accountability 
PO9 Graduates who are able to apply basic legal skills in administration, entrepreneurship and 
governance 
 
Table (3). Individual Core Subject’s Outcomes for LL.B Professional Modules6 
 
Yr Course Credit PO1 PO2 PO3 PO4 PO5 PO6 PO7 PO8 PO9 
4 Civil Procedure 3 2 3 3 3 3 2 2   
4 Criminal Procedure 3 3 1 3 2 2 2 1 1  
4 Law of Evidence 3 3 2 3 1 1 1 1 1  
4 Syari’ah Evidence and 
Procedure 
3 3 2 2 2 3 1 2 1 1 
4 Professional Practice IA  
(Conveyancing)  
3 3 3 2 3 3 3 3   
4 Professional Practice IB 
(Corporate and 
Administration of Estate) 
3 3  1 1 1 2 1 1  
4 Professional Practice IIA 
(Negotiation skills and 
alternative dispute 
resolution) 
3 1 3 3 3 2 2 1 1  
4 Professional Practice IIB 
(Advocacy & Litigation) 
6 3 3 3 3 3 3 1 1 1 
4 Legal Ethics 4 2 3 2 2 1 1 2 3 1 
4 Remedies 3 3 3 3 2 3 2 1 1 2 
 
Although PO1 – PO9 contain certain practical elements to be addressed by individual core subjects, PO2 and 
PO9 in particular represent the practical aspects of FUU UKM program objectives and outcomes.  PO2 seeks to 
mould future graduates who possess necessary basic lawyering skills including advocacy and conveyancing while 
PO9 seeks to produce graduates who are able to apply basic legal skills in administration, entrepreneurship and 
governance. However, while there is marked emphasis of students assessment in PO2, there is much less emphasis 
imposed on students in PO9 This issue will be one of the subject concerns of the full review exercise to be 
conducted by FUU UKM in 2011. Overall, it should be noted that the present practical elements of PEO and PO 
attempt not only to respond to the need of legal industry but to other industries and stakeholders.  
6.  Existing Professional Modules bearing CLE Elements 
All of the LL.B modules above contain some CLE elements. Modules in year 1 – 3 are rich with legal reasoning 
activities. Most core subjects are conducted in various modes including problem-based learning. Thus the initial 
review exercise reported in this article focuses on the professional modules undertaken by final year students plus 
the industrial training program undertaken by students at the end of 3rd year. The current structure and module of 
CLE at the Faculty of Law UKM (FUU UKM) is as follows: 
 
 
6 (Note: 1 = not assessed; 2 = assessed partly; 3 = fully assessed) 
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 (i)  Industrial Training Program 
Students are normally urged to take up placement at law firms or the courts, the attorney general offices, as well 
as legal aid offices throughout Malaysia. Training in these offices has the advantage of exposure in core legal 
practice suitable for undergraduate level. Nevertheless students are also allowed to take up placements in other 
corporate sectors and non-governmental organizations. Although industrial training offers clinical experience, the 
extent and depth of training offered is limited.  Industrial training only allows students limited opportunity to 
observe lawyers’ conducts in court but no further, as they are legally prohibited from appearing before the court. It 
does allow the students to engage in legal research for court preparation. However, because students could not be 
held accountable for case preparation, supervising lawyers usually shy away from assigning them important tasks. In 
this sense, no substantial clinical experience gained. A particular typical exercise given by a supervising solicitor 
and advocate at the host law firm is to assign the students to ‘read’ up a court’s file and ‘understand’ what the case is 
all about thus attempting to understand a legal process. Would this constitute a suitable clinical task? Furthermore, 
how would this assignment be any different from students’ typical classroom case law exercises? It is not surprising 
that when the University decided to increase period of industrial training from 6 weeks (for law) to 12 weeks 
(university requirement, not Legal Qualifying Board), the students uniformly enquired whether they could take up 
industrial training in two different places instead of one for fear of not learning much in one office. 
(ii)  Professional Practice (PP) modules (Final year stage) 
The following are the PP modules offered at FUU UKM: 
a. Criminal Procedure (UK4033 & UK4043 Tatacara Jenayah) 
The course covers criminal procedural issues (both theoretical and practice) at various stages including 
capture, investigation, charge / prosecution and trial as well as review of court decisions. This course is 
designed as compulsory subject and spread over two semesters (UK4033 Criminal Procedure I and 
UK4043 Criminal Procedure II). In the first semester, the emphasis is made on local jurisdiction as well as 
criminal jurisdiction at lower court and high court. Other procedural issues include powers of arrest, 
methods of arrests, investigation techniques as well as processes to secure documents for trial.   
b. Civil Procedure (UK4053 &4063 Tatacara Sivil) 
The course deals with the civil procedural issues (both theoretical and practice) at different stages of the 
action. Students will examine Rules of the High Court 1980 and the Subordinate Courts Rules and will be 
trained to draft the relevant documents from the start of an action up to judgement. 
c. Advocacy & Litigation (UK4236 Amalan Profesional IIB – Advokasi dan Litigasi) 
This course is designed to allow students to work as lawyers preparing for case in court. The students will 
be assessed both in pleading preparation as well as oral arguments in court. Although faculty members are 
responsible for designing the problem questions, students are fully assessed by FUU UKM’s industry 
partners.  
d. Legal Ethics (UK 4244 Etika Perundangan)7 
Legal Ethics cover critical aspects of ethical practices of the legal fraternity whether the private legal 
practice, governmental or other corporate sectors dealing with legal matters. Main topics include ethical 
conduct, rights and responsibilities and relationship between lawyers and clients as well as courts and the 
community at large. Case in point would be confidentiality issue, accounting, ethics and conducts in court 
as well as disciplinary measures actions involved.     
e. Conveyancing (UK 4203 Amalan Profesional IA – Conveyancing)8 
 
7Fakulti Undang-undangUniversiti Kebangsaan Malaysia, pp. 85-86.  
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This course is designed to cover ‘non-contentious’ matters such as connveyancing, title search, 
stakeholders, undertakings, deposit, vendors responsibilities, charge and payments, caveats, stamping of 
documents and others. 
f. Corporate and Administration of Estate (UK 4213 Amalan Profesional IB – Korporat dan Pentadbiran 
Harta)9 
This course introduces students to the practical aspects of corporate law and the processes of winding up of 
companies as well as administration of estate. Students will not only learn processes in a class room mode 
but will learn practical application of these laws. Thus issues of law at the 3rd year level (Company Law) 
will not be repeated in this course. The emphasis of this course is on drafting of relevant documents and the 
process of due diligence. 
g. Alternative Dispute Resolution (ADR) (UK4223 – Kemahiran Perundingan & Kaedah Penyelesaian 
Alternatif) 
The course is divided into two parts. The first part deals with negotiation skills and technique. The second 
part of the course focuses on alternative dispute resolution. Topics that will be discussed include 
classification of ADR, ADR clauses and functions of the mediator, arbitrator, lawyers and parties to the 
dispute.  
h. Evidence (UK4073 & UK4083 - Undang-undang Keterangan) 
This course starts with the discussion on the importance of evidence in court procedure. It looks into the 
various types of evidence admissible in court, for example, documentary evidence and oral evidence. 
Concepts that will be discussed include relevancy, admissibility, similar fact evidence and confession.  
i. Remedy (UK4253 – Remedi) 
The course looks into the different types of remedies available under the law. It starts with the introduction 
of equitable and Common Law remedies, general and specific remedies, public and private remedies. The 
students will also be trained to draft the appropriate remedies.  
j. Evidence and Procedure in the Syari’ah Courts (UK4133 & UK4143 – Undang-undang Keterangan & 
Acara Mahkamah Syari’ah) 
The course introduces the main principles applicable under the law on Islamic Evidence. It discusses on the 
different types of evidence used in civil and criminal procedure in the Syari’ah courts, for example, iqrar, 
syahadah, yamin, qarinah and kitabah. The course also looks into the procedure used in the Syari’ah 
courts. 
7.  Discussion 
All of the above professional modules have certain but varying degree of industry input and linkage in terms 
program content and delivery. These modules are not truly clinical when compared to the CLE practices in the US. 
The present professional modules also contain significant amount of theoretical aspects as reflected in the need for 
classroom teaching for these subjects. The module best representing CLE practice in UKM is the litigation and 
advocacy module popularly known as the ‘Mock Trial’ program. Although ‘Mock Trial’ is not ‘clinical’ according 
to American definition discussed earlier, it has high content of clinical elements. It  is also a fine example of 
problem based learning (PBL) mode implemented at the Faculty at the undergraduate level. While the PBL elements 
during 1st to 3rd year is reflected in the ‘client advising’ exercises as its main strength, Mock Trial is designed to 
allow students to go beyond identification of issues of law and client advising. It involves simulation of court 
processes, that is, on the actual pleading preparation and conduct in court. Mock Trial is distinct from the mooting 
exercises done in the appellate mode.   
                                                                                                                                                                                  
8 Ibid, p. 80 
9 Ibid, p. 81 
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At the beginning of the second semester of each academic session, students are placed in small groups of no more 
than 3 members each. For the 2008/2009 and 2009/2010 sessions, the Faculty assigned students into 38 groups, 
which create 19 court sessions. Mock Trial is therefore UKM’s in-house training program conducted in close 
cooperation with the judiciary and the other legal fraternity including the private sector. Unlike the industrial 
training placement where students are exposed to the work of legal practitioner, this is where students ‘do’ the work 
of a practitioner (in a given hypothetical case), prepared pleadings at faculty’s law office, conduct the case in 
university’s moot court. The students’ work and performance are assessed by our industry partner. The Faculty is of 
course responsible in setting up the parameters for the assessment, but does not interfere in students assessment 
unless assistance are required by the presiding judges. Of course, in real life situation, no trial could ever be 
completed in a 4 hours court session. In some cases, our industry assessors postponed and extended court session to 
another 4 hours period. In addition, there are also cases where judges requested that participating teams to ‘use’ only 
one or two key witnesses to be examined and cross-examined due to the time constraint. In this situation, students 
are compelled to restructure trial simulation and allowing opportunity for each member team to examine the the 
same witness or witnesses. Teams are usually allowed to call up to 3 key witnesses. Students response for 
2008/2009 and 2009/2010 sessions on the Mock trial program were highly positive. 
8.  Conclusion 
Overall, the professional modules, with the exception of the Mock trial program, are clinical to a certain extent 
only. The Mock Trial program in particular is highly clinical due to the processes involved in pleading preparation 
and simulations of conduct in court. Although the course still employs ‘guiding’ mode, it only involves 7 weeks 
classroom discussion on the practical aspects of advocacy conducted by experienced lawyer. The other professional 
modules contain much less clinical elements for students are very much ‘guided’ in classrooms. The industrial 
training program undergone in the third year offers opportunity for students to the reality of professional practice but 
in a limited fashion. Considering input from FUU UKM industry partners, the faculty is in the process of embarking 
on a comprehensive review exercise of the Sarjanamuda Undang-undang curriculum to enhance clinical elements in 
the present mode of clinical practices.  
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